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AESTHETIC EDUCATION AND ARTS EDUCATION

Introduction. Education in European countries igjsct to many com-
petitive requirements, which influence the orgatisraand content of art educa-
tion. Increasing globalization has brought bothdfigm and challenges, including
all those arising from international competitionignation and multiculturalism,
advances in technology and knowledge economy. Hidneh system can be
viewed as a means of preparing children for thaz m a world continually un-
certain. Schools have a role to play in helpingngyeople to develop their
sense of security, both as individuals and as mesnifevarious groups in soci-
ety. There is also a recognized need to encouragagypeople to develop a
range of skills and interests to identify and nretpotential and encourage crea-
tivity.

The essence @estheticeducation. To circumscribe tasks and aesthetic
education content in all vocational developmenthagf human personality com-
ply discuss in advance of the general thesis thdenies the aesthetic education
in this respect. One of them refers to the relatdm between man and reality,
the aesthetic, the aesthetic its remarkable spagibf reality by man.

Distinction between theoretical learning realitydamastering them-
spiritual practice, in which is included the argifiing theoretical generalizations
of reality involves acquiring increasingly higharin of scientific concepts and
laws. Acquiring aesthetic concepts and laws reguine realization of synthesis
between individual and general artistic image usiug is the main way that
achieves aesthetic relationship between man ardyreadsing so legitimately
two complementary questions: what we know throughaad how this knowl-
edge by starting.

Aesthetic education and art education are two compis that are in
subordination arts education as an integral padesthetic education. From the
pedagogical point of view the difference betweesmnitis expressed not only on
line content, but also the ways of achievements Aducation operates only with
the values of art, requires a suitable methodo#dgiegister every kind of art,
and the force of penetration of the human perspnialideeper /. In art education
can be defined axiological and ethical objectives tress specific content. Ar-
tistic education includes statistical formative extijves and individualization is
crucial. (Nicola I., "Education”, E.D.P., Bucharekd94).
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The concept ofaesthetics andestheticeducation. Aesthetic concept
originated in Greek: aisthesis, which refers tdhaiskos sensitive, nice, nice.
Aesthetics is the science of beauty; she studiedaled beauty categories.

Aesthetic education is one component in the foromatif personality
education using educational potential of the béautiesthetic, social and natu-
ral. Aesthetic education categories are:

- Aesthetic ideal is expressing model category t(ype) aesthetic to
which | aspire to cultivate and finish an artist,iadividual;

- Aesthetic style is a category that expresses humalities and ability
to perceive the beauty of living;

- Aesthetic taste is the category that expressakitgand human capac-
ity to love and appreciate the beauty in relatmodgnitive, affective and behav-
ioral;

- Creative spirit is the category that expressesctipacity and ability to
imagine and create beauty. Education in generalaasthetic education, in par-
ticular, must pass emphasis on education on reptiwduhypostasis cultivation
creative potential of personality.

Aesthetic education goalsAesthetic education objectives can be di-
vided into two groups representing:

a) objectives are considering forming ability torqeéve himself and
proper use aesthetic values;

b) capacity building objectives that aim to creagev aesthetic values,
aesthetic cultivation of creative skills.

The first group of objectives aimed at problem paadity formation in
spirit demands that involve the necessity of knawigvaluation and appropriate
use of aesthetic values, which means, in factfdhmation of personality aes-
thetic consciousness and behavior in relation ¢éoghneral requirements of its
integration in aesthetic universe.

The first group includes objectives:

- Sensitivity to aesthetic phenomenon and preparator language
comprehension, processes and phenomena which staaéfsthetic values. Aes-
thetic responsiveness development requires nuguhiose feelings will be noti-
fied through which conformations color, sound, thgpd the artwork, the artis-
tic reception stimulate their personal reactiopsnsaneous, authentic.

- Training taste aesthetic founded on acquiringsiesn of values shap-
ing their sensitivities, develop aesthetic judgméme possibility to analyze and
judge the works impression perceived.

- Aesthetic taste is the ability to react spontaisgowith a sense of sat-
isfaction or dissatisfaction, to the objects andcpsses of nature, from artistic
works. Aesthetic judgment is that act of delibenatithe hierarchy of aesthetic
objects on the basis of general and lasting petsorhgenuine appreciation.
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- Training aesthetic feelings and beliefs is a tpskrity of aesthetic
education, fostering feelings characterized by higénsity, depth and purpose,
such as respect and love for art, a passion foutpea all its manifestations.
Aesthetic taste, aesthetic judgment, aesthetid,ideathetic feelings and beliefs
are the main components of the aesthetic attitiitie. second group of objec-
tives aimed at developing aesthetic creativity.sTdnioup is especially required
two objectives:

- Early identification of specific skills for diffent types of arts and
their development in relation to their potentialihrough educational activities
designed judiciously;

- Training specific skills and abilities requireg the respective crea-
tion.

Creativity is, by contrast, the condition of argsthetic attitude, aes-
thetic finality importance of education. There igy@neral creativity and their
own creativity to a specific domain.

Creative aesthetic skills development includes:

- Stimulating creative skills in reception aestbgtiimagination devel-
opment in relation integrative artwork received;

- Capacity building to express, communicate aesthiging;

- Develop the ability to capture, assess and @rtiseans to express as-
pects of nature of everyday existence;

- Stimulating need of beautiful,

- Aesthetic skills training and the skills to usemn consistently in work
and in everyday life.

Principles of aesthetic educationDidactic principles remain valid in
the case of aesthetic education, but they are nedjtid be linked with the fol-
lowing specific principles:

- The principle of aesthetic education of the anticevalues;

- The principle of deep perception and creative ksasf art and aes-
thetic values generally;

- The principle of unitary perception of contentldarm;

- The principle of geographical location contextuaderstanding and
aesthetic phenomenon.

Aesthetic principle of education through authenticvalues. Aesthetic
education process primarily involves developing #ility to reproduce aes-
thetic values, especially the values of non-valddss necessarily requires the
use in aesthetic education aesthetic values urldenia this way is formed aes-
thetic taste which is able to proceed selectivatgdted universe of aesthetic and
axiological sense, both aesthetic formation prgcassl content and aesthetic
manifestations of people's lives.
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We recommend to teachers that the aesthetic edncagisthetic values
to be used those who have entered definitivelyriivarsal natural heritage of
aesthetic universe.

Principle depth perception and creative works bhad aesthetic values
in general;

Need for depth perception in art is necessary tterstand it to be the
essence and not the surface. The risk of supdrfiei@eptions can be caused by
many reasons: lack of thorough aesthetic cultgsthetic skills shortages.

Principle of unit content and form perception. the artwork there is a
necessary unity between content and its form. Kngwiull understanding of it
requires unity of the two conditions that manifestwork or aesthetic value,
whatever the content and form. Unitary perceptindeulies functional fusion of
intellect and affection at the same time, causingstteetic revelation.
Teachers recommend that principle to proceed toptemanalysis, through
which knowledge is revealed that students form ematent work, correlations
between these and consistency of balance.

The principle of geographical location contextualderstanding and
aesthetic phenomenon. This principle recommendsdoov how thoroughly cor-
relations between work, creative and historicalialoconditions. He asked to
address the knowledge and appreciation of a workrtofo an interdisciplinary
level. Compliance with the requirements of the gpte of aesthetic education
help to achieve the objectives of aesthetic edoads: training capacity assess-
ment and evaluation of works of art, taste andhedistideal formation.

Methods and forms of realization of aesthetic edud®n. The meth-
ods used in aesthetic education are common metioottse used throughout
the educational process.

A very special place lies in aesthetic educatioareige method, ac-
companied by explanations and demonstrations.

Exercise helps to develop aesthetic sensitivityrasgonsiveness. Also,
exercise underlies the ability to use, reproducereate aesthetic values. It can
take several forms: perceptual abilities to pragtexercise mutual translation of
technical language arts or exercise.

The explanation comes as introductory time in pasaig or acquiring
theoretical knowledge of specific artistic skills.

Demonstration stay longer reach specialized teather field of art.
And aesthetic education requires a methodologigallied as objectives, content
specific aesthetic values included in the educatimtess, the individual peculi-
arities that show, can provide the necessary éffeaesthetic value of an educa-
tion. Among the ways to achieve aesthetic educatioroll; music education,
choreography, plastics, film can all be done witfonmal and non-formal or
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informal education. (Teachers association in Roalanvww.asociatia-
profesaorilor.rg

Developcreative skillan areas ofirt “The combination of many factors
intellectual sense, says T. Vianu away from thekwnaradistorted, | increase the
depth and duration and humanize it" (1968, p.334lsSinterests and inclina-
tions students is an important goal of the schimoterms of artistic skills, both
tracing their aesthetic education aims at an eagly and providing the condi-
tions and means necessary for their developmenmaltter what kind of skill is
all about - music, literature, dance, arts etcll-sAudents, with few exceptions,
are able to listen to music, recite, draw or daht®. everyone engaged in these
activities at the same level, there are qualitatifeerences between them obvi-
ous. Knowing these differences is essential foratbgthetic education in Higher
Education Institutions. Artistic skills, like anyher skill, it improves with prac-
tice. Therefore the task of the school is to starty students of various art tech-
niques, their involvement in creative exercisesdgteach student events and
initiatives fostering artistic and promising sigios guiding students to particular
schools of art. At adolescence, when students be@ware of their skills and
the role of exercise in the development of theititgbthey will be guided and
encouraged gradually to a process of self-educatidine arts preferred. Involv-
ing youths in systematic exercises specific actidthmain for which they show
their leadership skills and tact is evidence pedaggb skill. (Nicola, I., "Educa-
tion", E.D.P., Bucharest, 1994)

The main components of the aesthetic attitudedesthetic education is
the core of arts education, which has a narrowepescoperating only with the
beauty of art

Art is an essential part of aesthetics, expressdadjty in the form of
artwork (aesthetic), is a typical sensory-spedifipression of artistic creation,
with colors and languages specific to each brarfcheo painting, engraving,
sculpture, music, literature, film, theater, agnde, etc..

Content aesthetic education in school is reveatedhat is meant by
culture aesthetics. In turn, school aesthetic callbomes in two forms:

a) objective culture represented by a set of kndgdeand aesthetic, as
specified in the school and sent to the instructigducational school.

b) subjective culture that comes - as noted (Gd¥&anu, 1697, p 108) -
"spiritual result produced cultural assimilatiordividual goals." This result is
materialized in a spiritual assembly capabilitiaspirations, feelings and aes-
thetic beliefs, all subsumed and integrated arhaéstideal. (Nicola, I., "Educa-
tion", EDP, Bucharest, 1994)

Aesthetic education in the education process ifopaed by the sub-
jects. Naturally this contribution is not equaldkpends on the nature and con-
tent taught in schools as well as teacher traimtrgduces students to the "beau-
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tiful people" in the subject or specialty. Giver timportance of literature, music
and general culture within school design we stomnalyze only three corre-
sponding forms of aesthetic education:

Education for and thru the values for plastic -npaConsidered as a
form of expression of inner dynamism, drawing ihitd forms: drawing after
nature, decorative, artistic, technical, etc. bsphimary means of acquainting the
student with the language of visual arts, stimafatexpressivity. This compo-
nent of aesthetic education aims to develop inesttglthe ability to discern non-
pictural beautiful paintings, figurative to non-igtive, form them visual and
manual skills, taste and imagination, and the etesef thought and communi-
cation Plastic (draw and understand a plan, arineuth project in visual lan-
guage to communicate what he feels, thinks and)iv&lso Fine Arts - Painting
and aims to initiate students in perceiving, underding and creating relation-
ships Plastics - colors, lines, harmonies and foomgisual representation, we
develop - as noted R. Arnheim - the ability to space in relation to two and
three dimensional techniques, perfected their vedyateraction between motor
behavior and visual inspection of horizontality aretticality relations as ele-
ments of composition, morphology, as measured fasion Education for and
through musical values. Of all the arts, musichis tlosest to the human soul,
being present at all stages of its becoming. Frarttahies to the school like,
love, soldierly, Doina, songs and up to the funeohber man always found oc-
casion to express "feelings" and find the musiaage, comfort, etc. x). Musical
education consisted mainly in raising student itistg to a text value or compo-
nents of global music - theme, harmony, polyphdmgbre, dynamics. Its goal
that unit aimed at creating seamless between mammasic and ineffable emo-
tional resonance, training and refining musicatetasliscernment nonmusical
musical, musical hearing regarding course and deweént, mastering specific
language (notation) and the structure of a musicak to For students who
show an aptitude for the field of art can touch atabe musical creation under
union between emotional reaction emotional, psymiohl state of serene con-
templation, intellect and volition participatioristening quality, inner, superior
understanding of musical work).

Aesthetic education is achieved through other foafart - architec-
ture, theater, film, as well as through mass metlds process is extremely
complex. It requires sensitivity and modeling efffout also organizational and
methodological competence. Its forms of achieveraemtvaried. They cover the
whole process of education, master classes, esthdtis, it can serve educa-
tional concerns thirst of living potentiating theautiful, civilized conducts train-
ing, based on integrative aesthetic values, touitita creative energies, while
preparing students to reject the ugly and evergthimout him and plan aesthetic,

84



HPUKJIAIJHI ACIIEKTH ITIJJIOTOBKU CYYACHOI' O ®AXIBLIA

ethical, philosophical and educational. (VaideaBeprge, 1967, school aesthetic
culture, EDP, Bucharest)

Conclusions. Humanistic orientation students assimilate morelyeas
and efficiently aesthetic values promoted artigigciplines in our case, Roma-
nian language and literature, developing and Seitgjt taste and aesthetic
judgment.

Aesthetic education, the objectives pursued - iserstudents' language
arts, cultivation capacity, taste and judgment re&t appreciation, aesthetic
attitude formation, etc., contribute to the studessonality.

Education through the arts, require students tingelléctual qualities
ethical, moral, etc. and aesthetic qualities, wiley estimate the objects around
them based on fundamental values such as: godi, treauty.

The student can access the value, especially iadhthetic, if they get
involved in, whether preference to learn, gain eigmee and act according to it.
The necessity of art in education is imposed byfdlaethat it approaches reality
student, he develops sensitivity, we cultivate fetit taste, it helps to learn to
live better and more beautiful.

Art based on the pupil discovers that truth inte #xperience, values,
reason and beauty does not preclude that knowlendgéses not only the mind
but also beautiful.

Proposals.To fulfill its mission, the school and especiallgsthetic ac-
tivity undertaken within it, requires profound.

To this end we make the following proposals:

1. Aesthetic education in Universities, from ouirpaf view, with all
that it implies, discipline, goals, methods, wawpsd &echniques specific language
learning, to participate in the formation of stutiempersonality, education must
become a complete and permanent i.e. the actigpsyiences, situations Artis-
tic and extra-Artistic, as areas of art that havm@mon language (grammatical
concepts, form, style, color, etc.) are availabldé¢ studied learned by all stu-
dents.

2. Education (general education or artistic prpfl@nnot be thought out
a complete aesthetic education, in addition to iregufunctional space and me-
diate staff, performed by the teacher, preparetbtso.

3. Aesthetic education to be student-centered eaduglly become per-
sonalized as it focuses on investigative curiositg, spontaneity, desire and self-
training it.

4. Aesthetic education as open to nature and esviges school sub-
jects and extracurricular activities through theuis of initiating students in the
arts (language, technical, etc.) and training resgs to enable socio-
professional integration later. You must start frtme idea that the school is
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laboratory where the foundations of aesthetic etiticawhich will be its conti-
nuity assumption adulthood.

Aesthetic education in Univerities in general, €saléy in high school,
needs to be reconsidered in the sense that itresxjui

* - introducing modern teaching guidelines thabwllaesthetic educa-
tion of pupils according to the latest discoveiiethe arts;

* - introduction into the curriculum of a sufficienumber of hours for
educating students through the arts, since, apar literature benefiting from a
greater number of hours, other disciplines (edooatarts, music) are allocated
by one hour per week, except for art schools, wherngs are better.

» - conducting classes in artistic disciplines, dadicated facilities
(workshops, laboratories) since the formation afdent's personality, should
focus not only on the theoretical side but alsattmn practice, thus achieving a
balance the behavior between physical and psycivalog

References: INicola I., "Education”, EDP, Bucharest, 1994. 2. Teach-
ers Association in Romaniavww.asociatia-profesorilor.ro3. Vianu T, "Aes-
thetics", Bucharest, 1968. ¥aideanu G,'Aesthetic Culture School, EDP, Bu-
charest", 1967

Stoica E. R.
AESTHETIC EDUCATION AND ARTS EDUCATION
Aesthetic education is in line with pedagogy ofatiéty. It requires
students to develop the aspiration job well dore laeautiful, requirement
and taste to any industrial product, sense of lcalamd simplicity beautiful
behavior, civilized. Aesthetic education aims etiaéiy vocational school
students' personality through the beauty of adietp and nature. Aesthetic
education is the core of arts education, whichehaarrower scope, operat-
ing only with the beauty of art, society and nature
Cronya E P.
9CTETUYECKOE BOCITUTAHUE U XYJITOKECTBEHHOE
OBPA30BAHUE
DCTETHYECKOE BOCIIUTAHUE OCYIIECTBIIACTCA B COOTBETCTBHUU C IIC-
I[aFOFPIKOfI TBOpYECCTBA. 910 Tpe6yeT OT CTYACHTOB pa3BHUBATh CTPEMJICHUC
XOpOomIo U KpacuBo JACIaTb pa60Ty. DcTeTHYEeCKOe BOCIIUTaHUE HampaBJICHO
Ha JUYHOCTBb 4Y€pe3 KpaCoTy HUCKYCCTBA, 06IIIGCTBa " MpUupoabl. Ono sABd-
€TCsI OCHOBOM XYAOKECTBEHHOI'O 06pa30BaHI/I${, KOTOPOC UMECT Ooiee y3-
KO€ 3HAUYCHUC, U CBA3aHO C KpaCOTOﬁ HCKYCCTBA, 06HICCTBa U NpUpOabI.
Cronua E P.
ECTETUYHE BUXOBAHHS TA XYIOXKHS OCBITA
EcteTrune BHXOBaHHS 3IIHCHIOETHCS y BIOIOBIMHOCTI 3 TIENArorikoro
TBOpUOCTi. Ile BMMarae Bim CTYACHTIB PO3BHUBATH IMparHeHHs J0Ope i KpacuBo
pobutH poboty. EcTeTuHe BUXOBaHHS CIPsSMOBaHE Ha OCOOWCTICTh Yepe3 Kpa-
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Cy MHCTEITBA, CYCIIBCTBA i MPUPOIH. BOHO € OCHOBOIO XYI0XKHBOI OCBITH, IO
Mae OUThII By3bKE 3HAYCHHS, 1 MOB'I3aHE 3 KPAacOK MHUCTENTBA, CYCIUIBCTBA i
MPUPOJIH.
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THE GERMAN ENLIGHTENMENT AND ITS INFLUENCE UPON THE
ROMANIAN LITERATURE

Didactically, Simion Brnutiu treats a lage spectrum of issues, adressingetyaf
fields : the History of Philosophy, Logics, Metapgigs, Pedagogy, Ethics, Empiric
Psychology and AestheticsaBiutiu is considered the first professor to lecturéhie
Romanian language academical courses on philosaifbigics.
The course The History of Philosophy, lecturedassy, in the period 1855- 1864,
refers to an ample corpus of chritics of the higtafrphilosophy, containing analysis on
an overwhelming number of philosophers. The stuglkapt at the Library of the
Romanian Academy in Bucharest, the Romanian maiptisor 5439, and is part of a
donation of luliu Maniu, great grandchild of thestsr of Birnutiu. The book is a
veritable philosophical periplus, belonging to aadoopener: after refering to the
concept of history of philosophy, the author trdedescription of the philosophy of the
Ancient Orient, he stops on the Greak philosophylato and after the great Greak
thinker, for closing his intercession with the agke Albertus Magnus, in the first
centuries of the past millennium.
The sources of the course, the variants of the itsMbcation in the age are relevantly
commented by lortusac.

Being a theoretical thinker,@nuiu was a ,spirit withdrown in himself,
pondering a lot on the topic before expressinguitvords®. He chooses the
influences, proving himself permeable to modelsrinitenslaved to them.

! See: Simion Brnutiu The History of Philosophy-Istoria filosofieigl.1, edition princeps after
manuscript, made by loan ChindriMihai-Teodor Racovan, Gavril Matei, coordinated by:

loan Chindrg, foreword by: Mihai-Teodor Racaain, edition notice by: loan ChingrBucharest,
Romania Press Printing House, 2000;vol.ll, edipanceps after manuscript, made by loan
Chindris, lonu Isac, Mihai-Teodor Racoyn, afterwordSimion Birnugiu and the Attraction of the
Ancient Classicism-SimioniBufiu si atracsia clasicismului antidy lonu Isac, Bucharest,
Romania Press Printing House, 2002, pp.209-220.

G. Bogdan-Duig, op.cit, pp. 139-140. Ac. to Mihai-Teodor Ractan, foreword to: Simion
Barnutiu The History of Philosophy-Istoria filosofieol.1, p.4.
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